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And 
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A BRIEF DISCUSSION OF SOCIOLOGY 
And 
ITS RELATION TO EDUCATION 
Many social problems have had both educational and 
sociological aspects. Several contiguous arcs of a circle 
may be used to picture the interplay of education and 
sociology. Education at one tin1e may act upon sociologica 1 
theory, forcing modification and then incorporating parts 
of it. The two are like in many respects, having common 
purposes, relationships, techniques, and patterns, yet each 
retaining a distinct individuality. 
"Each must be understood and appreciated 
before the other can be properly understood and 
appreciated; so education and sociology must be 
recognized, understood, and appreciated, to 
understand! appreciate and solve many social 
problems.'' 
The brtefest acceptable definition of sociology is 
that it is the science of hm4an association.2 Its study 
implies an examination of the laws and principles under-
lying hw11an relations and an interpretation of tha phenanena 
lcharle s L. Anspach and Wray H. Congdon, Proble111s 1n 
Educational Sociology (American Book Co., 1935) p. l. --
2Walter Robinson Srai th, An Introduction to Educaticna l 
Socioloaz (Boston, Houghton Miftlin & Co., l9I7) p. 3. 
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of group life. It is the youngest and least developed of 
the general sciences to challenge the attention of the 
thinker and the educator. Enthusiastic students and fanatical 
reformers have both rioted in its inviting fields and used 
the name of science to further their propagandas. Careful 
scientists have succeeded in laying firmly the foundations 
of this science even though they frequentl1 differed in 
the approach and formulae used. 
The term nsociolog;y" was first used and the basic con-
ceptions of the new science proclaimed in Auguste Comte's 
Cours de Philosophie Positive, published in 1842. There 
has followed a host of other investigators and writers, and 
about 189~, sociology began to enter the universities as a 
regular study.3 
Sociology is an even younger science than psycholog,-. 
In fact, it is clearly the youngest of the larger or mo:re 
"inclusive" sciences. But just as biology, the science of 
life, was able to build on the achievements of botan1, zoo-
logy, and physiology, so sociology i.s able to build on bis tor1, 
anthropology, politics, and economics.. Anthropology. has here• 
to.fore concerned itself la.rgely with the study of primitive 
peoples. Political science has been .chiefly concerned w:tt h 
government and poll tics. Economics, the science of the pro-
duotion, distribution, and utilization of w.ealth, has lq 
3smith, ~ Introduction 12, Educational Soeiologz, p. 3ff. 
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had a large following of strong men ar1d women. All of these 
useful social sciences have contributed much raaterial to 
sociology. But sociology itself has made enormous progress. 
Probably no development, in the same period of time, of 
astronomy, mechnaics, chemistry, physiology, geology, bio-
logy, or psychology--the principal other so-called "in-
clusive" sciencea--has shown equally rapid growth.4 
A c;eneral statement of this field appears ln Professor 
Franklin H. Giddings' comprehensive definition as follows: 
"Sociology is an attelllpt to account for the origin, grow th, 
structure, and activities of society by the operation of 
physical, vital, and psychical causes working together in 
a process of evolution. 11 5 
This indicates the relation of sociology to the other 
sciences, and its differentiation from them. None of tre 
sciences, geology, geography group, biology, and psychology, 
deal wl th the '' ••• origin, growth, s trueture, and acti v1t1 es 
of society ••• , " which is exactly what sociology does deal 
with. Sociology depends for much of its material upon the 
laws and principles and data of the other social sciences--
history, economics, politics, ethics, criminology, ethnology, 
etc. It is different from them, however, by the generall t y 
of its problems, data, and conclusions. Economics deal with 
4navid Snedden, Educational Sociolo5y for Beginners 
(New York:, The lriacMillan Company, 1928) p. U. 
5smith, !!! Introduction 1,e. Educational Sociology, p. 4. 
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one phase of society, political science another, ethics a 
third, and so on. Sociology, on the contrary deals with 
society as a whole, whether treated in small units, such as 
the family and tribe or in larger units, such as the State.6 
Any system of sociology must treat more or less fully 
four phases of society. The first phase is that of social 
origins. Sociology must explain the basis of human asso-
ciation. Man is not primarily social any more than he is 
individualistic. There must be some basis of attraction 
to get him to unite in social groups, and some cohesive force 
to hold those groups together. Many of our social custans 
and ins ti tution.s have their roots deep in the early hist.ory 
of man's life on this planet, and those origins must be 
traced and explained. 7 
The second phase of sociolo3y deals with social his~ 
tory. Man is found in three fundamental stages of develop-
ment--savagery, barbarism, and civilization. A fourth stage 
ls distinguished by some writers, that of enlightenment or 
culture. 
The third phase of sociology is concerned with social 
theory. It is said to deal with society in cross-secticn, 
and is primarily analytical. 
6smitb, An Introduction to Educational Sociology, p. 4. 
7Ibid., P• 4. 
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The final phase of sociolog;y deals with social pro-
gress. What ever is grew out of something that was, and 
is leading to something that will be.8 
Civilization has shown two kinds of progress--in-
cidental, and deliberately planned or telic. Incidental 
progress waits upon circumstances a~d is necessarialy slow. 
Telle progress pushes ahead to its goal.9 
Sociology is last in the grouping of sciences list~ 
by S.mi th; this classification was based upon the posi ti v en ess 
or demonstrability of the data of each science. 
While sociology is the least exact and least developed 
of the sciences, it is nearest to the heart of man in his 
everydaJ life a~1d in proportion l-O l t,s udve lo_:Jlll'3 1t, the 
soc i olO;!;J is s ti 11 largely a 11:Jescripti ve 11 science. Studies 
of social groups constitute the first and simpliest work of 
sociology.lo 
In any society that is at all complicated, the various 
parts, processes, institutions, and people must be brought 
into some sort of effective working organization. In pr:tm-
i ti ve societies, this is accomplished through custom, ritual, 
and mores. There is a great respect for custom and there is 
Bsmith, An Introduction~ ~cational Sociology, p. 5. 
9~., p. 6 
lOsnedden, Educational So~olo5i !£!: ~eginners, p. 42. 
... e-
rationality, independence, and usually less individualism 
than in complex, advanced societies. People know what they 
have to do, what their obligations are, because they "just 
know;" they have a strong fear of violating what they re-
gard as customary behavior.11 
This is particularly true where it is being applied 
to our institutional organization, and, it is especially 
true with regard to ed11ca ti on. If education were primarll y 
an individual matter, then psychology would be its most 
useful ally; but 1 t has almost ceased to be such. The in-
dividual is no longer trusted to educate himself. Society 
has assumed that function for him, and, in order to see that 
he is educated for society rather than for self. group edu-
cation, mass education, school education, is provided far 
him.12 
Society is approaching an organic status where it can 
direct its own pro~ress, and education is its greatest force. 
The individual is not becoming less important, but more 
socialized. Each generation views the individual in a more 
highly organized group life, dominated by more social ccn-
sciousness, and subject to more definite public opinion. 
llHarold Rugg and William Withers, Social Foundations 
~ Education (New York, Prentice-Hall, InC::-1955) p. 50. 
12smith, An Introduction to Educational Sociol~~, p. 11. 
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Hence our e,1uca tlon takes on a more social i.isl-lec t. Our 
literature ls filleJ ~i~h articles an~ booKs on social 
::hi UC ti ti on. Our curricula are be:Lnt; wor.Kea over to intro-
duce more sociological material, and each study is going 
through the process of socialization. Even school disci-
pline is ceasint.?; to be individualistic and domineering and 
is becoming social and democratic. Democratic government, 
democratic religion, and democratic social organization de-
mand democratic education, and are in turn fostered by i~ 
"The older definitions were individual; re-
cent ones are social. Greek and Roman education 
aimed to produce a sound mind in a sound body. 
The ideal flas a well-balanced, well-trained, 
active mind supported by a well-trained physique. 
This ideal prevailed until toe Christianity of 
the Middle Ages added the moral qualities to the 
older aim. The prevailing definitions in the 
early modern era implied the harmonious develop-
ment of all, the powers and capabilities of the 
individual. The ideal was still individualistic. 
Church education looked after the saving of the 
individual's soul, private education his personal 
advancement. Rousseau, at the rtliddle of the 
eighteenth century, was still predominantely in-
div1Jualistic. A little more of the comrnunity 
and social aim crept into the work and ideas of 
Pestalozzi and Froebel and Herbert."13 
The educational leaders of the pre3ent, in general, 
accept the broader social idea fastened upon educational 
philosophy by John Dewey and others. According to pre-
vailing educational thinkers the complete development of 
the individual is insufficient. The individual must not 
l3smith, ~Introduction to Educational Sociology, p. 11. 
only possess a sound mind in a sound body, and come into 
the spiritual inheritance of the race to be fully edu-
cated, but he must be brought into active and harmonious 
relations .vith his environment. The individual is not the 
only end. Society must form another. The individual xau st 
not only be personally efficient; he must be socially effi -
cient. Individual development without training for social 
service may not only be useless, but pernicious as well. 
The strong-minded, able-bodied individual is as capable of 
harm as of good, and frequ.ently proves it. Educ a tlon must 
teach cooperation, service, altruism. The educated man 
must feel his dependence upon society and his responsibilities 
for its betterment. His ideas must not me:rely be personal, 
but social. His intellectual notions and his moral and 
ethical views must harmonize more or lesa fully with those 
of society or he will be estranged and isolated fron1 it 
and his life rendered futile. Educ-'-tion must train the 
individu,il for membership in the family, the State, the 
Church, the club, and the business world no less than 
make hirn and effective thinker and athlete. Social ef.fi-
ciency ls our present educational goal. 
"Education consists of ~iving to the body and the 
soul all the perfection of which they are susceptible." 
(Plato.)14 
14smith, An Introduction to Educational Sociolos1, p. 13. 
"Education means a natural, progre3s1ve, and system -
matic development of all the powers." (Pestallozzi)l5 
The relation of sociology to this social trend of 
thought is direct and immediate. For more than half a 
century sociologists have been collecting social data, 
applying scientific methods of organization to them, and 
building up a body of principles for use in the study of 
social problems. They have also led in applying the prin-
ciples developed to the improve1nent or our institutional 
life. They have insisted until it has become generally 
recognized, that all institutions have social backgrounds 
which must be understood in order to explain their spirit 
and workln3 principles and to lay the foundations for 
their control and directions. Not only their foun1ations, 
but their superstructure is shot through with social phe-
nomena and laws. Government, legal systems, social classes, 
the Church, the business world,--all forms of associated. 
life, in fact, can be understood and improved only upon the 
basis of our human nature as unfolded through sooial orgm-
ization. The communal point of view appears to be co1ni~ 
more and more to dominate our present-da;y thinking. 
In the field of education this is particularly true. 
The social point of view is everywhere gaining ground. No 
15smi th, !!! Introduction ~ Educational ~ogiol.ogz, p.13. 
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other institution is more in need of sociological treatmEnt 
than the school. Formal education is purely social in 
origin and practice. It is based upon social sanctions and 
must work through social channels. John Dewey has well 
said: "A glance below the surface will show that all times 
social considerations have been the controlling considerations 
in educational systems, and this as regards not merely their 
instituti.onal forms but their subJect matter and method of 
study as we11. 11 l6 
Modern school system.a are so complex that all of the 
light that all of the sciences can throw upon them is ncne 
too much, and they are so fundamentally important for hu-
man welfare that all of the aid which all of the arts based 
upon those sciences can render in administering and improving 
them is needed. Both psychology and sociology have made 
great contributions to the field of education. Every 
sociologist from the time of Comte to the present has rec og-
nized the fundamental nature of educational institutions, 
and most sociologist have made some definite contributicn 
to their study. Just as scientific differentiation has made 
educational psychology one of the most if not the most im-
portant branch of psychology, so is educational sociology 
becoming one of the most important differentiations of the 
science of sociology.17 
I6Paul Monroe, Czcloped1a .2f Education, vol. II, p. 99. 
17smi th, !!l Introduction 12 Educational Sociologl, p. 15. 
-11 .. 
Educational sociology is the application of the 
scientific spirit, methods, and principles of sociology 
to the study of education. By such study the social laws 
governing education may be obtained and applied in such 
wa3s as will improve our educational practice. Whatever 
contribution educational sociology makes to educational 
theory will be refleoted in the improvement of the arts d 
teaching and of school administration. 
The idea of educational sociology is not new. As 
early as 1893 Dr. William. T. Harris, whose training and 
interests were philosophical rather than sociological, 
wrote:--
"But no philosophy of education is funda-
mental until it is based upon sooiology--not 
on physiology, not even on psychology, but on 
sociology. The evolution of civilization is 
the key to education in all its varieties and 
phases--as found in family, civil, society, 
State, and Church, as well as in the school. 
Once placed on this basis it is easy to con-
nect any one theory of education, that of 
Froebel, for example with another--that of 
Chinese verbal memorizing, or that of the 
study or Latin and Greek in American colleges, 
and to show their rationale and the am.aunt 
and kind of positive help given to the pupil 
by each.la 
A few years later Professor George E. Vincent stated:~-
"The thought or social philosophy which 
sees in the development of society the growth 
of a vast psyohie organism to which individuals 
are intrinsically related, in which alone they 
find sel.f-realization, is of the highest sig-
nificance to the teacher, to whom it suggests 
both aim and methoa.!9 
18Educational Review, vol. VI, p. 84. (June, 1893.) 
19a. E. Vincent, The Social Mind and Education, p. V. - -------
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Still later Professor Charles A. Ellwood declared:-
"Now the science of education has evidently 
two chief problems, the problem of the aim of 
education and the problem of organizing a cur-
riculum which shall be in harmony with that aim. 
It is the contention of this paper thdt both 
of these problems are essentially problems in 
an applied sociology, and that the science of 
education, in so far as it concerns these two funda-
mental problems in education, is essentially an 
applied science resting upon sociology.20 
In 1908 Dr. Henry Suzzallo declared: ... -"As we have a 
school hygiene and an educational psychology, so we must 
have what is basic, an educational sociology.21 
Later testimony has multiplied the number of such st.ate-
rnents, and without formal treatment the sociological point 
of view has crept into our educational literature. 
The first definite attempts to formulate an educatirnal 
sociology took place more than a decade ago. Dr. John M. 
Gillette, of the Valley City, North Dakota, Normal School, 
was the first to use the term in connection with a school 
course. In 1908 Dr. Henry Suzzallo began giving courses 
in educ a. tional sociology in •reachers College, Columbia 
University, and the following year Dr. Nalter Smith began 
a similar course in the State Normal College at Emporia. 
Interest in the subject has grown constantly, and there seems 
to be little room for doubt that soon it will be one of the 
required courses in the training of teachers.22 
2oEducation, Vol. XXXII, pp. 133-40. 
2lsmith, An Introduction !2 ~ational Sociology, p.17. 
22Ibid. p. 17. 
No true teacher can be indifferent to the training the 
child receives in the home, on the playground, or from the 
neighborhood environment before so large a share of his edu-
cation is turned over to the school. Moreover, these forces 
act coincidently with the school, and must therefore be 
·taken into account as Joint means of education during the 
period of school attendance. 
The final element of the socially redirected school is 
the socialization of the teaching method. This requires an 
adequate understanding of both sociology and psychology, and 
an equal use of educational sociology and educational 
psychology in laying the foundations of the methods to be 
used in the practical work of education. Social instincts 
must be equally as pr.eminent as individual ends in pre-
paring the pupil, through the school society, for the 
larger society he is to enter. Group projects must be as 
freely used as individual projects stimulating effort. 
Group dependence must be encouraged no less than individual 
independence. The effect of pupil upon pupil must be as 
fully utilized as the stimulus of teacher upon pupils. 
Social solidarity in the school group must be sought in 
comination with individual freedom. Methods of control 
must be adapted to the ,Eroduction of eroup loyalty and co-
operation no less than individual obedience and .rectitude. 
In short, it may be stated that a continual process of 
socialization must run side b;y side with the process of in .. 
di vidualiza.tion through every school activity, and that the 
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children's group must be put upon the same level with in-
dividual ohild as the basis of every method used in the 
development of intelligence and character.23 
Methods cannot be disassociated from aims, but must 1 n 
every phase of school life be interchangeable as cause and 
effect. Educational purposes determine educational methods, 
and educational methods produce educational results. If 
educational aims are to be directed toward producing eccn-
omically efficient and socially cultivated members of 
society, then educational methods should be social enough 
to guide the pupil into proper intellectual and emotional 
reactions toward his fellows. Also, sinoe school life nust 
be real life to the child rather than a remote preparation 
for adult life, the methods used must partake of the nature 
of the methods of real life in a school society that is not 
too distantly removed in organization a.nd activity from t:he 
society in which the pupil must life andmove and have his 
being in later years.24 
Teachers should not only be gentlemen or ladies them• 
selves, but they should assume that pupils possess the same 
qualities. They should show reasonable cultivation in dress, 
speech, and manners, and insist upon a like attitude on the 
part of pupils. Classroom experiences cannot be without 
its effect on similar relationships outside the schoolroom. 
23smith, An Introduction!£. Educational Sociolog1, p.402. 
24rb1d. P• 362. -
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It is the reorganized and redirected school that must 
lead in centralizing and correlating all the interests of 
the child into a systematized educational scheme. It must 
cultivate direct relations with the c·hurch, with industry, 
with the arts, and with the other institutions which society 
fosters. This dentral1z1ng function of the school and its 
outreaching contacts may be illustrated in the accompanying 
figure.25 
cu.1-/.ur<tl ~ . ~ ref131ou.s 
re c..re a.t 1 ono..I 
Not only must the school see this correlating function, 
but other institutions must recognize it. This can be 
brought about only by keeping the work done and the spirit 
engendered in the schools in harmony with the need of 
society for men and wcmen who are not merely individually 
efflc1ent, but who also have a social and cooperative atti-
tude towards the problems of life. For this only a fully 
socialized school is adequate. 
25sm1th, !!! Introduction 1£ Educational ~ociologl, p.58. 
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Our present ideas of education were evolved by a 
process of trial and error in which the fittest survived. 
The same law of selection will be applied· to attempts at 
the socialization of our schools. 
It is the province of sociology to study human asso-
oiati on in its origin, development, forms, function, and 
control; but in specific applications of the subject these 
phases cannot always be readily distinguished. Educational 
sociology must take account of every phase of sociological 
thought. 
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